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Abstract: Cooperative learning, a technique in learning where students work together in small groups on a 
structured activity, has been long depicted by many as a tool that enables enhancing students’ learning for any 
subject and skill. It’s because in a cooperative learning setting, students can work together and share their 
strengths and improve the weaknesses. The presentation attempts to give a model of utilizing cooperative 
learning in enhancing students’ paragraph writing ability. The research uses classroom action research 
procedures. The subject of the study is students of semester II class I of English Education Department Ahmad 
Dahlan University Yogyakarta. The number of the students involved are 29 consisting of 21 female and 8 male 
students. The research instruments used are interviews, questionnaires, observation sheets and students 
paragraph writings. Qualitative and quantitative techniques are used to analyze the data.   The research is 
conducted in two cycles, two meetings each. The cooperative learning techniques are applied at each meeting. 
From the analysis, it is found that there’s a significant improvement in the mean of the students’ scores from pre 
– test, progressing tests and post test. The research result indicates that the use of cooperative learning can 
enhance the students’ ability in writing paragraph. Referring to the result, it’s suggested that teachers should 
utilize cooperative learning technique as one of the strategies to improve students’ paragraph writing ability.
Introduction
The topic presented in this paper started out from a sort of anxiety I found in Paragraph Writing Class I 
of English Education Department, Ahmad Dahlan University Yogyakarta. The general pre-research description 
about the class was that in spite of the theoretical explanation and adequate practice time provided, the students 
did not seem to get the “soul” of the course. As a result, their paragraph writing ability did not show significant 
progress. 
To get the problem fixed, the first start was I did a classroom observation plus some interview with 
some students. From these two initial steps I did, it’s found out that there were some factors causing the 
problem. These factors were such: students felt writing in English was not easy. It’s plain difficult. The
difficulties ranged from basic and fundamental difficulties such as ideas development and organization to very 
practical and broad issue like difficulties in working with dictionaries. They also complained the boredom and 
sleepiness they continuously experienced during the lessons.
Another factor was from the lecturer. From the observation, it was found that the teaching method used 
was quite conventional where lecturer tended to use common and old fashioned paper-and-pencil method. When 
delivering the material, the lecturer mainly stood in the front of the class and students listened while sitting on 
marching backward arranged seats. This traditional lecturing method has surely resulted in a lack of student
involvement during lectures. Students tended to be passive listeners.   
The above unsatisfying facts about the paragraph writing class condition has lead the researcher to 
search information about effective ways to teach paragraph writing, which then ended up in Cooperative
Learning.
Why Cooperative Learning? Because Cooperative Learning method has been long proved as a tool that 
enables enhancing students’ learning for any subject and skill. In a Cooperative Learning setting, students work 
together and share their strengths and improve the weaknesses. In other words, Cooperative Learning is a good 
method to both activate students and improve their skills.  
Cooperative Learning Defined
Historically, social and psychological research on cooperation dates back to the 1920s, but research on 
specific applications of cooperative learning to the classroom did not begin until the early 1970s (Slavin, 
1996:20). This time point is also what Richards and Rodgers (2001: 192) agree upon. They state that cooperative 
learning was more generally promoted and developed in USA in 1960s and 1970s as a response to the forced 
integration of public schools and been substantially refined and developed since then. Educators at that time
were concerned that traditional models of classroom learning were teacher fronted, fostered competition rather 
than cooperation, and favored majority students. They believed that that kind of learning environment was not 
for students’ development. They finally found cooperative learning which was believed to be able to help raise 
positive cooperation and relationship among students. At present, researchers all over the world are studying 
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practical applications of cooperative learning principles, and many cooperative learning methods are available 
(Slavin, 1996: 20).      
Theoretically, Cooperative Language Learning is part of a more general instructional approach known 
as Collaborative Learning. Cooperative Language Learning is an approach to teaching that makes maximum use 
of cooperative activities involving pairs and small groups of learners in the classroom (Richards and Rodgers, 
2001: 192). This brief definition is in line with what Olsen and Kagan (1992) in Richards and Rodgers (2001: 
192) define.  The definition reads:
Cooperative Learning is group learning activity organized so that learning is 
dependent on the socially structured exchange of information between learners in 
groups and in which each learner is held accountable for his or her own learning and
is motivated to increase the learning of others.  
From the brief explanation above, it’s obvious that cooperative learning emphasizes one basic principle, 
i.e. cooperation. It means that in Cooperative learning, cooperation is the most important thing to develop and, 
consequently, competition is not the thing which is fostered.  And this point is the highlight of Cooperative 
Learning (Larsen Freeman, 2000: 164). Cooperative or collaborative learning essentially involves students 
learning from each other in groups. But it is not the group configuration that makes cooperative learning 
distinctive; it is the way that students and teachers work together that is important (Larsen Freeman, 2000: 164). 
Jacobs (1995) in Larsen Freeman (2000: 164) also underlines the point of cooperation as: “Indeed, cooperation is 
not only a way of learning, but also a theme to be communicated about and studied”. 
To summarize therefore, cooperative or collaborative learning is not a new approach actually. It has 
been going through a long history in the education world starting in around 1960s and 1970s until today. 
Cooperative learning is defined as an approach to teaching that utilizes maximum use of cooperative activities. 
Typically, cooperative learning involves pairs and small groups of learners work together in the classroom. Thus, 
cooperation holds a very important position in a cooperative learning classroom because it’s believed that only 
through cooperation students will be able to learn most effectively.
In terms of classroom techniques used under Cooperative Learning Method, there are numerous 
descriptions existing of activity types that can be used with cooperative language learning. Coelho (1992b:132) 
in Richards (2001:197) describes in details the three major kinds of cooperative learning tasks and their learning 
focus, each of which has many variations, as follows:
1. Team practice from common input – skills development and mastery of facts.
In this technique, all students work on the same material. Practice could follow a traditional teacher-
directed presentation of new material. The task is to make sure that everyone in the group knows the 
answer to a question and can explain how the answer was obtained or understands the material. Since 
students want their team to do well, they coach and tutor each other to make sure that any member of the
group could answer for all of them and explain their team’s answer. When the teacher takes up the question 
or assignment, anyone in a group may be called on to answer for the team.
2. Jigsaw: differentiated but predetermined input – evaluation and synthesis of facts and opinions
This technique is very useful in the multilevel class, allowing for both homogeneous and heterogeneous 
grouping in terms of English proficiency. The procedures are: each group member receives a different piece 
of information. Students regroup (expert groups) composed of people with the same piece to master the 
material and prepare to teach it. Next, students return to home groups (Jigsaw groups) to share their 
information with each other. In this stage, students synthesize the information through discussion. Each 
student produces an assignment or takes a test.
3. Cooperative Projects: topics/resources selected by students – discovery learning
This method places greater emphasis on individualization and students’ interests. The steps are: topics may 
be different for each group. Students identify subtopics for each group member. Steering committee may 
coordinate the work of the class as a whole. Students research the information using resources such as 
library reference, interviews, visual media. Students synthesize their information for a group presentation: 
oral and/or written. Each group member plays a part in the presentation.
Olsen and Kagan (1992:88) in Richards (2001:198-199) lists and describes other examples of 
classroom activities of cooperative language learning. Three of them are: 1. Three-step interview (Students 
are in pairs; one is interviewer and the other is interviewee. Students reverse roles. Each shares with team 
member what was learned during the two interviews), 2. Roundtable ( There is one piece of information 
and one pen for each team. One student makes a contribution and passes the paper and pen to the student of 
his or her left), 3. Think-Pair-Share (Teacher poses a question. Students think of a response. Students
discuss their responses with a partner. Students share their partner’s response with the class).
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Discussion
The research was done in May-June 2013. The setting was Paragraph Writing Class I of English 
Education Department, Ahmad Dahlan University, Yogyakarta. The students involved were 29 (21 female and 8 
male). The research also involved 1 Researcher, 1 Collaborator Lecturer and 1 Observer. The research applied 
Classroom Action Research procedures (Planning, Acting, Observing, Reflecting) done in two cycles 2 meetings 
each. In addition to these, Observation, Pre-test and post test were also done. 
As informed in the Introduction Section, it’s been done observation before the research was run. The 
result was: The students’ activeness in following the lesson was low. The class was arranged in conventional 
seating scheme where chairs were put in rows. When the lecturer taught, some students talked to friends, some 
others played with their hand phones, still some others looked so sleepy and disengaged to the lesson. Only a few 
students sitting in the front row seemed to pay attention to the lecturer. In addition, the student paragraphs 
collected during pre-test showed that some paragraphs missed Topic Sentence. The Supporting sentences lacked 
unity and were less coherent. And there was no students did outlining.  
In cycle 1, the Cooperative Learning technique applied was Jigsaw. In the first meeting, the students 
were divided into 7 home groups (consisted of 4 students) and 4 expert groups (consisted of 7 students). The 
topic was Topic Sentence. In the second meeting, the topic was continued to Paragraph Outlining and 
Developing. Though Jigsaw was still used, there was an additional thing applied i.e. Gallery Walk (all home 
groups displayed their paragraphs on the classroom walls and all students moved to see, check, and give inputs). 
In the first meeting of cycle 2, the technique used was Round Table. Students were grouped into 7 small 
groups. In turns, each student in the group was asked to write one sentence to form a complete group paragraph. 
At the end, it’s done paragraphs changing technique in order to do the peer checking and feedback. In meeting 2 
of cycle 2, the Roundtable technique was run, still.   
The result of the cycle 1 was: In terms of students’ activeness, there was significant change in the class. 
The number of the students who looked sleepy, unmotivated or talked to friends reduced significantly. During 
the observation, it’s obvious that only a few students looked reluctant to engage in the activity. No students felt 
sleepy. From the interview done after the cycle 1, the students said they were happy and interested and felt the 
lesson took very short.  
The positive improvement gained during cycle 1 continued to present in cycle 2. During the two 
meetings of the cycle, almost none of the students looked sleepy or reluctant. All of them were eager to engage 
in the classroom activity. The interview result informed that students felt interested in the lesson and didn’t feel 
bored like they used to. They also said that writing paragraph now felt easier.   
The quality of paragraphs written and collected by students at the end of cycle 1 and cycle 2 showed 
significant improvement. The improvement can be seen through the table below:
Score Category Score Cycle 1 Cycle 2
A 85 - 100 3 students 3 students
B 70 - 84 12 students 21 students
C 55 – 69 10 students 4 students
D 40 - 54 4 students 1 student
Total 29 students 29 students
From the data above, it’s obvious that the number of the students whose ability in paragraph writing got 
improved increased significantly from cycle 1 to cycle 2. Though the number of the students who got A (85 and 
above) remained the same i.e. 3 students in both cycles, it’s not quite a problem to the research since the score 
standard 85 was quite high to accomplish. It’s not easy to get such a high score in writing. The more important 
information regarding the data above was the score B students. As seen from the table, the increase in number of 
the students getting B was significant – from 12 students in cycle 1 to 21 students in cycle 2. This fact explained 
that Cooperative Learning has significantly contributed to make students be able to write paragraphs in English 
more easily and comfortably. Writing paragraph was found more easily under Cooperative Learning mode 
because it’s done in groups. They did the idea brainstorming, outlining, developing and revising the paragraphs 
in groups where they could help each other and succeed together. Thus, it’s felt easier. Cooperative learning 
made the students feel comfortable in the class because they were no more experiencing bad feelings like sleepy, 
reluctant, unmotivated, disengaged, etc. They felt happy and engaged to the activity instead. This condition was 
surely helping the students to feel more relaxed and better motivated in writing. Another important information 
from the data above is about the number of the students who got C and D which reduced from cycle 1 to cycle 2. 
The score C students declined from 10 students in cycle 1 to only 4 students in cycle 2. The same case applied to 
score D students, which lessened from 4 students in cycle 1 to only 1 student at the end of cycle 2.  
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Conclusion and Suggestion
Based on the result of the research, it can be concluded that Cooperative Learning proves to be a good 
and effective way to improve the paragraph writing ability of the students of English Education Department, 
Ahmad Dahlan University. Cooperative Learning method has improved the quality of the paragraph writing 
learning process, which in turn improved the students’ paragraph writing ability. The improvement covers both 
quality of the learning process in the classroom and quality of the students’ paragraph writings.
Considering that Cooperative Learning is proved effective to help improve the students paragraph 
writing ability, the writer strongly suggests teachers or lecturers, especially the writing ones, to try applying 
Cooperative Learning method in their classes and have a go with it.
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